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Introduction

Grammar is an important element in language 
learning. Ellis (1992) argues that grammar 
teaching helps the acquisition of foreign 

languages. Therefore, despite the fact that there are 
still opponents to grammar teaching, within the scope 
of this paper, we need to agree that grammar teaching 
is important in the teaching of English as a Foreign 
Language (EFL). 

One thing to consider in EFL teaching is the use of 
technology. For instance, in this era of information and 
globalisation where the Internet is a common medium 
for people to communicate with each other, social 
networking websites have been praised to have the 
potentials in language learning. One of those websites 
is Facebook.

Facebook was created in 2004 along with the 
development of Web 2.0 technology which adds 
interactional features in Internet communication. 
Started in the US, Facebook soon spread to all over the 
world, including Indonesia. In November 2010, Cutler 

(2010) reports that Indonesians have become the second 
largest group of users of Facebook (after the US). A more 
recent survey shows that there are currently more than 
700 million users of Facebook around the world and 
about 39 million of them are in Indonesia (Gonzales, 
2013). From this 39 million, about 67% of them are in 
the age range of 14-24 years old, our EFL students. Given 
the fact that Facebook is a universal phenomenon and 
is quite popular with EFL learners, teachers could try 
to see the potentials of integrating Facebook in their 
lessons.

The Internet and language learning
 The technology brought by the Internet has 
brought a new medium in human communication. 
Traditionally, people use spoken and written forms of 
language to communicate each other.  With the Internet 
now, particularly after the introduction of Web 2.0, 
people could easily connect to each other using various 
Internet tools such as emails, Instant Messages (IMs), 
and Social Networking Sites (SNSs), which have been 
widely known as Computer Mediated Communication 
(CMC). This new phenomenon in communication has 
intrigued some linguistic and educational researchers 
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Computer-Mediated Communication (CMC) is considered the 4th revolution in the evolution of 
human communication (Harnard, 1991) and studies have shown that CMC could bring positive 
impacts to language learning ( e.g. Chun, 1994; Warschauer, 1997; Payne & Ross, 2005; Kost, 
2008). One of the most popular social networking websites where people could interact with 
each other is Facebook. With the fact that Facebook has become a significant part of students’ 
life, there have been studies to find the pedagogical potentials of this online tool in L2 learning 
(e.g. Blattner & Fiori, 2009; Baran, 2010; Hew, 2011; Sumakul, 2012). This paper elaborates these 
potentials particularly in grammar learning, where EFL learners practise their English grammar 
lessons through communicative activities in a Facebook Group. The discussion is based on 
research conducted in an EFL grammar classroom in Indonesia. In a semester, blended with 
regular classroom activities, the teacher created a Group page on Facebook and the students 
were given extra assignments for them to do in the Facebook Group. In detail, this paper dis-
cusses the pedagogical aspects of the use of the Facebook Group in the grammar classroom by 
exploring the learners’ experience in doing their online assignments and the features of their 
interactions. Another practical implication, which EFL teachers could also learn from this study, 
especially in designing online-based activities, is that of the difficulties and challenges the 
learners need to cope with when participating online. 



to discuss its potentials in educational environment 
(e.g. Erlich, Erlich-Philip, & Gal-Ezer, 2005; Baran, 2010; 
Godwin-Jones, 2010; Hew, 2011; and Anderson, Fagan, 
Woodnut, & Chamorro-Premuzic, 2012), particularly in 
language teaching and learning (e.g. Lafford & Lafford, 
2005; Grosseck, Branb, & Tiruc, 2011; and Sumakul, 
2011), and really apply it in the language classroom 
(e.g. Blattner & Fiori, 2009; Mills, 2010; Shih, 2011; and 
Sumakul, Facebook in grammar teaching: A look at 3 
EFL classrooms in Indonesia, 2012). Sumakul (CMC in 
ELT: Teories and Practices, 2012) provides more detailed 
examples from a number of studies and practices of 
how online tools are used in the language classrooms.

In implementing this technology into classrooms, Roth 
(2009) argues that online technologies could make 
the learning interactive, personalised, and holistic; 
which are in line with Plato’s principles of education. 
Traditional classrooms are losing the ability to challenge 
and motivate our Internet generation students, who 
expect more from a class, not only lectures and books. 
Today’s students are accustomed to living with the 
Internet technologies in their everyday life. They are 
considered as digital natives (Prensky, 2001), who 
would enjoy computer and Internet resources to be 
used in their classrooms (Luke, 2006). Bringing digital 
technologies in our teaching would make the class more 
interesting for the students. These Internet technologies 
have been embedded in our students’ daily lives, and as 
Chapelle (2003) suggests that we, teachers, could make 
use of these technologies and explore their implications 
for language teachers and researchers. With the same 
sense, Pritchard (2007) argues:

With the growing awareness of the theory 
associated with learning and a growing interest in 
the ways that new technologies might change the 
way that teachers teach and children learn, there is 
scope, perhaps even a real need, to look at what is 
currently known about learning, especially in relation 
to the new possibilities afforded by Information and 
Communications Technologies (ICTs). (p. 2)

Defining CMC
 CMC exists not only in the form of text-based 
form but also in the form of video-conferencing, where 
people could talk like in Face-to-face (FTF) conversation. 
However, in linguistic studies, to distinguish it from 
traditional writing processes and FTF conversation, CMC 
is mostly related to text-based communication. Within 
that sense, CMC is defined as ‘the direct use of computers 
in a text-based communication processes’ (Miller & 
Sullivan, 2006, p. 2).  Furthermore, CMC also comes in 
two different modes, synchronous and asynchronous 
(Hyland, 2003). Synchronous writing occurs when 
people interact in real time, while asynchronous writing 
occurs when people communicate in a delayed way.
In this era of Web 2.0 technology,  CMC could be found, 

for example,  in chats as synchronous, and in emails as 
asynchronous. In SNSs, such as Facebook or Twitter, 
CMC could occur both in synchronous or asynchronous 
forms. Incorporating the features of both spoken 
and written languages, CMC is considered as the 4th 
revolution in human communication and cognition 
after language, writing, and print (Harnard, 1991). 
Meanwhile, Crystal (2011), in describing CMC with the 
Internet as the medium, sees the Internet as the 4th 
medium of linguistic communication after the phonic 
medium for speaking, graphic medium for writing, and 
visual medium for signing.

Advantages of CMC
 Research suggests that CMC could bring positive 
effects to EFL students. In terms of language learning, 
the first benefit can be seen from the perspective of 
linguistics. It has been found that CMC could help 
students produce a higher level of language complexity 
(Chun, 1994), amplify students’ attention to linguistic 
forms (Warschauer, 1997), help the development of oral 
proficiency (Payne & Ross, 2005), trigger greater amount 
of language production (Kost, 2008; Promnitz-Hayashi, 
2011), help pragmatic development (Blattner & Fiori, 
2009), and have the potential for improving learners’ 
cognitive skills in linguistic analysis (Sumakul, 2011). 

From the psychological perspective, CMC could engage 
learners to the learning activities (Meskill & Anthony, 
2007; Mills, 2010), create a positive effect on the 
student-to-student and student-to-teacher relationship 
(Mazer, Murphy, & Simonds, 2007), and provide a less 
stressful communicative environment (Kost, 2008), and 
develop a positive attitude towards learning (Grosseck 
et al, 2011). Referring back to linguistic perspective, 
these positive psychological conditions such as a less 
stressful and engaging environment and a positive 
attitude toward learning are important when it comes 
to language production, in particular if the language 
used is not the speaker’s first or native language. 

These advantages are actually the grounds why CMC is 
suggested as a good tool in language learning. Bringing 
CMC activities into EFL classrooms would provide 
learners with an effective and fun way in learning 
English. Kim (2009) states that compared to learning a 
language without CMC, students have better motivation 
with CMC.

The present study
 The research was conducted in Structure 2 
class, a grammar subject in Satya Wacana School of 
Foreign Languages. There were 16 weeks and along with 
the regular class meetings, and intended as a blended 
learning experience, the teacher created a group on 
Facebook for the students to do their assignments 
online. 
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Research Questions
In this study, the researcher tried to find out the 
pedagogical aspects and the learning experience of the 
students. For the pedagogical aspects, the researcher 
particularly wants to find out how the Facebook Group 
activities could facilitate the students’ learning, while for 
learning experience, the researcher wants to know how 
the students find those activities, what the challenges 
are, and how they students cope with the challenges. 
Therefore, for these objectives, the following research 
questions were formulated: 

•    What are the pedagogical aspects of the use of 
      Facebook Group in the Grammar Classroom?
•    What are the difficulties and challenges faced by 
      the students while participating in the Facebook 
      Group of the Grammar Classroom and how do 
      they cope with those difficulties and challenges?

Participants
37 EFL students, 26 males and 11 females, participated in 
this research. All of them were students of the Structure 
2 Class in semester 2, 2011-2012 of Satya Wacana 
School of Foreign Languages. Their first language is 
Indonesian, except 1 student from India, whose first 
language is English.  

Research instruments
The instruments used in this research are observation 
and questionnaires. The observation was done 
on the Facebook Group (the complete page of this 
Facebook Group can be seen in http://www.4shared.
com/ file/xsVtlsXV/Str_2_FB_Group.html), whereas 
the questionnaires were distributed at the end of the 
semester. 

Research procedure
The assignments were given after the discussion of a 
grammar topic and the students did the assignment 
anytime after the class meeting outside the classroom. 
They had the whole week before the next class meeting. 
For these assignments, the students were asked to 
post sentences on the Facebook Group and they were 
also asked to comment on their classmates’ posts. 
To help the students, the teacher always provided his 
posts first as examples on how to do the assignments 
and the teacher was also involved in the conversations 
(comments) under the students’ posts. 
There were 5 Facebook assignments with 5 different 
grammar topics blended with the regular classroom 
meetings:

•     Expressing Present: students were asked to write 
      their weekend routines.
•    Expressing Future: students were asked to write 
      their future plan.
•    Expressing Past: students were asked to write 
      their most memorable, most interesting, best, 

     worst, most disappointing, funniest, saddest, or 
     embarrassing experience.
•    Interrogative and Negative Forms: students were 
     asked to write a riddle with clues containing at 
     least one negative form. They were also asked 
     to ask questions for more clues in their efforts to 
     answer their friends’ riddles.
•    Participles: this was the final assignment and the 
     final topic, and students were asked to describe 
     this grammar class or express their opinions or 
     feelings about the class. It could be about the 
      teacher, the lessons, the classroom, or even their 
     classmates.
During the week when the students interacted 
on the Facebook Group, the teacher, while also 
participating in the conversations, observed 
the interactions and took notes on important 
occurrences. All the posts and conversations were 
recorded as the Facebook Group page could be 
saved as a text file or could be printed. 

Findings and discussion
 Throughout this section, the researcher will 
present the findings of this research and elaborate the 
discussion on those findings. In general, based on the 
research questions, the discussion will focus on the 
students’ learning experience with the Facebook Group 
to see its pedagogical potentials in language learning. At 
the end of this section the challenges of implementing 
this online technology in the grammar classroom will 
also be elaborated.

Pedagogical aspects
The pedagogical implications of technology in teaching 
and learning processes can be observed through its 
application in classrooms. Traditionally, classroom 
research is limited to the activities conducted inside 
classrooms. With the rapid growth of ICT, however, 
the term classroom needs to be redefined as learning 
environment (Nunan, 2005). Correspondingly, 
Warschauer (2006) argues that new technologies could 
change what, how, and where people learn.

However, applying new technologies in the language 
classrooms is not always easy and appropriate. Bringing 
new technologies into the teaching and learning 
practices needs careful thought and consideration. 
In relation to that, Roth (2009), by referring to Plato’s 
advice in using technology in educational contexts, 
argues that a new technology can be implemented 
appropriately and effectively if it can make the learning 
interactive, personalised, and holistic. It means that, the 
technology should promote active interactions among 
learners, the interactions should generate personalised 
learning, and the learning should take place holistically, 
not just partially and passively. In this study, the 
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assignments were designed to meet those 3 required 
factors in implementing technology in the classrooms 
and fortunately, during the observation it was also 
found that the assignments on the Facebook Group 
could make the learning interactive, personalised, and 
holistic.

Figure 2 below is an example. It is an excerpt from one 
of the students’ post when doing the assignment on 
expressing past. 

Figure 2: A student’s post on expressing past

The post could trigger other students’ comments and 
make the grammar learning interactive.  There were 
actually 23 comments following this post, and many of 
the students’ posts were able to invite large number of 
comments. The longest discussion for a post recorded 
in this study had 47 comments. This kind of long 
discussion involving a great number of students was not 
found in any of their regular classroom meetings. Some 
factors might affect this, such as the time constraints in 
the physical classroom meetings and the students were 
afraid to make mistakes in their sentences. However, 
this is not the case in an online discussion. They have 
all the time in the world, since they could post their 
comment any time they wanted, and they could always 
check their sentence or even ask for help from a friend 
or consult their grammar books and dictionary before 
posting their comments.

The post in Figure 2 above also resembles the 
personalised learning. It was the student’s personal 
experience, not just a sentence made up to fulfil the 
grammatical requirement of the assignment.  From the 
observation, it was noted that most of the students’ 
posts are related to their own experience, feelings, and 
thoughts. Particularly, the comments following a post 
all came from the students themselves. For example, 
when a student asked a question, it was a real, personal 
question. It was a referential question and not a display 

one. Another example of a post resembling personalised 
learning can be seen in Figure 3 below.

Figure 3. A student’s post resembling 
    personal experience

The students’ experience in using the Facebook Group 
as their learning environment shows that they were 
not merely practising English grammar through their 
sentences. It was a whole learning experience. They 
were actively involved in each of the assignment and 
actively expressed and shared their life stories, feelings, 
and thoughts.

Figure 4. A student’s post resembling holistic learning

In the excerpt above, a student posted about her saddest 
moment in her life. Interestingly, her friends showed 
their sympathy through their sentences commenting 
on the post. This shows that learning grammar cannot 
only be done through producing error-free sentences 
but also how to put the forms in appropriate contexts. 
Here the learning is personalised and at the same time 
contextualised. Moreover, as part of the lesson on 
participles as adjectives, the students were also invited 
to express their opinion about their learning experience 
in using this Facebook Group as part of their lessons (see 
Figure 5 for an example). Here, holistic learning process 
also took place. The students were involved actively in 
their own learning, by evaluating the learning process.
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Figure 5. A student’s post expressing her opinion 
on the Facebook assignments

In the questionnaires, when the students were asked 
what they like about the Facebook Group activities in 
their lessons, the answers of 16 of them are related to 
educational aspects. For example, they said that the 
online activities made them practise to make sentences 
in English, made them study more since they have to 
consult books, dictionaries and online resources so 
they could write good English sentences, they could 
get help from their friends and also the teacher and 
improved their English, and they could learn from their 
friends’ posts. Some answers also related to social (10 
students) and psychological (15 students) factors. For 
example, they said that the assignments could make 
them communicate with the teacher and other friends, 
even with those whom they rarely talk to in real life. 
Some also said that these online activities could make 
them talk much, unlike in class. They were shy in class, 
but not in the Facebook Group.

Grammar lessons are usually associated with forms. 
However, the influence of Communicative Language 
Teaching and later the introduction of Functional 
Grammar have changed the practices of grammar 
teaching and learning. Students are not only taught the 
correct forms of the language, but also how to use those 
forms in appropriate functions; their communicative 
functions and meanings. The same thing is applied 
in the grammar class observed in this research, the 
Structure 2 class. Although the syllabus is based on 
some grammatical forms, such as tenses, negative and 
interrogative forms, and participles, the assignments 
designed to be used on the Facebook group are intended 
for the students to use these forms in communicative 
contexts. By referring to different previous studies, 
Mills (2010) discusses that online interactions and 
discussions could facilitate learning. She points out, 
without the presence of native speakers, the learners’ 
interaction only among themselves but in meaning-
focused and engaging discussions could help them in 
their learning. 

Difficulties and challenges
 The students enjoyed their learning experience 
with the Facebook Group. In the questionnaires, all of 
them said they like this Facebook Group activity and 
when asked what they did not like about it, all of them 

said nothing they did not like about the activities. 

Nevertheless, it does not mean this approach is 
flawless. Still from the questionnaires, many of the 
students admitted they still had problems in grammar 
and vocabulary when they were writing their sentences 
online. Although 5 students said that they had no 
difficulties with grammar in vocabulary, 15 said they 
had problems with grammar, 16 with vocabulary, and 6 
with both grammar and vocabulary. 

The difficulties, however, did not prevent them from 
participating in the Facebook Group. Despite the 
errors they made, they still understood each other. It 
was the difficulty they were facing that made them 
learn even more. As noted earlier, when asked in the 
questionnaires, the students said when they had 
difficulties they consulted their notes, grammar books, 
dictionary, friends, the teacher, and even went online 
for references. In relation to that, the nature of the CMC 
interaction, like the one in this Facebook assignment, 
is such that it is able to amplify learners’ attention 
to linguistic forms (Warschauer, 1997) and provides 
the domain for grammatical analysis as it is part of 
learners’ cognitive processes during online interactions 
(Sumakul, 2011). In addition, Yule (2010, p.192) explains 
that learners’ communication that is based on errors and 
error-correction is not helpful in language learning. As 
long as the learning atmosphere could provide supports 
and encouragement for the students to use the target 
language, learning will tend to be more successful. 

Besides those linguistic difficulties, there were also 
some other non-linguistic challenges the students 
needed to cope with. 5 of the students said they had 
no Internet at home, 5 said they had no money to go 
online, and another 8 said that their Internet was 
so slow. Some students said sometimes they had to 
borrow their friends’ mobile phones or laptops to go 
online. Some said that they had to go to Internet cafes 
at night to do the assignments, and even worse, some 
of them said they needed to borrow money from their 
friends to pay for their time at the Internet cafes. They 
were willing to do that because they enjoyed this 
learning approach and wanted to take part in these 
online activities. Probably, these challenges could only 
be found in developing countries like Indonesia and are 
not common in developed countries where the welfare 
levels are much higher. However, these challenges need 
to be taken into consideration when designing courses 
online, particularly in developing countries.

Conclusion
 The Facebook Group activities designed for 
the grammar classroom in this research could be 
considered successful in that it could promote active 
learning for the students. The assignments could invite 
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interactions among the students, the interactions are 
contextualised to reach the students personally, and 
the meaning-focused and engaging discussion in the 
Facebook Group could involve the students holistically 
in their learning experience. In addition, the answers 
from the questionnaires reflect that the students could 
learn better and had more fun in their learning with 
these online activities.

One important aspect also worth noting is the non-
linguistic difficulties the students needed to cope with 
while completing their online assignments. Financial 
matters and slow Internet connection could prevent the 
students from attaining their successful online learning 
experience. Although these might not be a common 
phenomenon in many educational contexts, particularly 
the ones in developed countries, they are still significant 
factors to consider when designing courses online.
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